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PSYC 363

DEVELOPMENTAL PSYCHOPATHOLOGY

Spring 2018
Instructor





Location and time

Rebecca Shiner




MW, 1:20 to 2:35
Olin 106B, Phone 228-7193



Olin Hall, 104A

Office Hours: T 1:00 – 2:30 and F 1:00 – 2:30  
Course Objectives

This course provides an introduction to developmental psychopathology, the study of psychological problems in the context of human development.  Using a broad, integrative framework, we will examine childhood psychological problems from a variety of perspectives (genetic, neuropsychological, personality, social, family, and societal).  Syndromes that always or often first appear in childhood and adolescence will be discussed, including autism, attention deficit/hyperactivity disorder, conduct disorder and oppositional defiant disorder, depression, and anxiety disorders.  We will also examine treatment, developmental resilience, and prevention of psychopathology in youth.  There will be a heavy emphasis on current research questions and empirical findings related to each syndrome.  

Readings

Wicks-Nelson, R., & Israel, A. C. (2015). Abnormal Child and Adolescent Psychology with DSM-5 Updates, 8th Ed. New York: Pearson. 
Additional required articles will be placed on the Moodle website for this course. A list of these references is provided at the end of the syllabus. Links to online popular press articles will also be posted on Moodle, as will brief film clips that help to bring the disorders to life.

Course Policies

1. Students are expected to take the exams at the given times unless there is an emergency (death in the family, illness).  You must notify me prior to the scheduled exam if you cannot make it.  

2. You are expected to attend all class sessions.  If you need to miss class because of an illness, e-mail me prior to class to let me know. Your participation grade will be adversely affected by more than two class absences.

3. It is expected that students will adhere to the guidelines and rules described in the Colgate Student Handbook.  It is particularly important that you be careful to use your own language in all of your papers and that, when you use someone else’s language, you quote your source.  Plagiarism carries stiff penalties at Colgate.     

4. Students with language or learning disabilities that affect their ability to participate fully in the class or to meet all course requirements are encouraged to bring this to my attention as soon as possible so that appropriate accommodations can be arranged.

COURSE REQUIREMENTS AND GRADING

	ASSIGNMENT
	PERCENT of GRADE

	Midterm
	20 %

	Class presentation and paper
	20 %

	Reflections on the readings
	20 % 

	Class participation
	15 %

	Final exam
	25 %


Midterm and Final Exam:  The midterm and final will include short-answer questions and longer multi-part questions. The final will also include a longer essay that you will be given the question for in advance. The midterm will cover all of the material up to autism. The final will include material from the topic of diagnosis to the end of the course. The exams will address material from the lectures, discussions, readings, and videos. The midterm will begin at 1:00 pm to provide extra time for completion.  Midterm: W 2/28 1:00 – 2:35 pm
Final exam:  M 5/7, 12:00 – 2:00 pm

Class Presentation and Paper:  A detailed description of this assignment is found at the end of this syllabus.  The presentations will be on 4/4, 4/9, 4/11, and 4/16, and the papers based on your presentations will be due Friday 4/20 by noon. 
Class Participation: Attendance is required at all classes; this part of the grade will be negatively affected by more than 2 absences. You will be expected to have done all the reading and to come prepared to ask and answer questions about it.  This portion of your grade will hinge on the quality of what you bring to our class discussions, including questions you raise and responses you offer to your fellow students’ comments. 
Reflections on the Readings: See the next page for a complete description.
Reflections on the Readings:

In order to enhance your engagement with the readings for the course, you will be writing reflections on the readings, both before and after class. These reflections will give you a great opportunity to hone your skills in critical thinking, communicating persuasively, and articulating your own perspectives.

1. Create a googledoc that you share with me. Start each reflection on a new page, and put the reflection number and date at the top. Single space your reflections, and use Times or Times New Roman 12-point font. The total length for Part 1 and Part 2 should be approximately 1 page, with Part 1 being around 2/3 of a page and Part 2 being around 1/3 of a page.

2. These reflections are two-part assignments. 

Part 1: By 9 am on the day we will be discussing the reading, write a reflection that argues for a single point about one or more of the readings we will be discussing that day. State this main point, thesis, or argument near the beginning of the reflection so that it will be crystal clear to the reader. You may choose to offer a critique, discuss the practical implications of the reading, offer further research questions, link the reading with a previous class discussion or even a different course, or draw connections (or disconnects) among various readings. Try to vary the kinds of topics you address. You should only summarize as much as you need to from the original paper in order to support the main point of your reflection; focus mainly on developing your own ideas in the most compelling way possible. Make sure that the entire reflection elaborates on your main point in an in-depth way that shows mastery of the reading(s) you are discussing.
Part 2: Within 24 hours after the class when we discussed the reading, write another paragraph reflecting further on the reading. Do you still agree with what you wrote initially? How did the discussion change your views or shed new light on them? How have your ideas been deepened from this discussion? What new questions do you have? You do not need to answer all of these questions—just write a paragraph reflecting further on your initial thoughts in some substantial way.

3. I will grade each mini-essay using the following system: √ - (roughly a C; significant problems in the argument, mostly summary and no interesting thesis, and/or major writing problems), √ (roughly a B; a solid, interesting thesis that is reasonably well-argued; there may be a couple of minor writing mistakes), and √ + (roughly an A; an interesting, well-argued thesis, and excellent quality writing). Be sure your writing is of the highest quality—clear and free of grammatical errors. I will assign a grade for all of the responses at the end of the semester.

4. Pick one date from each of these sets to write your reflection. You only need to hand in 7 reflections altogether. You have three options for reaching that number: only write 7 reflections and count all of them toward your grade; write 8 of them and drop the grade for 1; or write 9 of them and drop the grade for 2 of them.

1) W 1/31 or M 2/5

2) M 2/12

3) W 2/14 or M 2/19

4) W 2/21 or M 2/26

5) M 3/5 or W 3/7

6) W 3/21 or M 3/26

7) W 3/28 or M 4/2

8) M 4/23 or W 4/25

9) W 5/2 (mandatory)

COURSE OUTLINE
	TOPIC
	READINGS (see the next page for full references)

	Introduction/Background


Developmental psychopathology


A crash course in child development



Attachment and parenting



Temperament and personality



Genetics and biology



The broader context

Diagnosis and DSM-5

	Lazare (1973); Text 19-30; Sroufe (1997) 
Text 30-31, 45-47, 49-50; Sroufe (2005)

Text 31-36; Shiner (2010); Caspi (2000)

Text 37-45; Passer & Smith (2013)
Text 59-63, 400-403; Raver (2012); Luthar (2013)
Text 83-93; skim the DSM-5; Clark (2017); Haslam (2015)—add to references!


	Autism-Spectrum Disorders
*MIDTERM:  Wednesday 2/28 1:00 – 2:35

	Text Ch. 12 (skip schizophrenia); Tager-Flusberg (2007); Baron-Cohen (2000)

	Attention-Deficit/Hyperactivity Disorder 


	Text Chapter 9; Barkley (2011); Cortese (2012); Hoza (2015)
        

	Oppositional Defiant Disorder and Conduct Disorder


	Text Chapter 8 (skip bullying, substance abuse); Moffitt (2002); Dodge (2006); Lykken (2001); Shaw (2017) 


	Depression

*CLASS PRESENTATIONS:  4/4, 4/9, 4/11, and 4/16
*PAPER DUE FRIDAY, 4/20 at NOON

	Text Chapter 7 (skip bipolar and suicide); Rodhe (2013); Beck (2016); Allen (2006); TADS Team (2007)


	Anxiety disorders


	Text Chapter 6 (skip panic disorder, reactions to traumatic events); Mineka (2006); Affrunti (2015)


	Resilience and prevention
A more complex perspective on developmental

psychopathology
	Text 27-28, 100-103; Masten (2014)

Sroufe (2009)


READINGS BEYOND THE TEXTBOOK
Affrunti, N. W., & Woodruff-Borden, J. (2015). Parental perfectionism and overcontrol: Examining mechanisms in the development of child anxiety. Journal of Abnormal Child Psychology, 43, 517-529.
Allen, J. P., Insabella, G., Porter, M. R., Smith, F. D., Land, D., & Phillips, N. (2006). A social-interactional model of the development of depressive symptoms in adolescence. Journal of Consulting and Clinical Psychology, 74, 55-65.

Barkley, R. A. (2011). Attention-Deficit/Hyperactivity Disorder, self-regulation, and executive functioning. Handbook of self-regulation: Research, theory, and applications, 2nd Ed. (pp. 551-563). New York: Guilford.

Baron-Cohen, S. (2000). Is Asperger syndrome/high-functioning autism necessarily a disability? Development and Psychopathology, 12, 489-500.

Beck, A. T., & Bredemeier, K. (2016). A unified model of depression: Integrating clinical, cognitive, biological, and evolutionary perspectives. Clinical Psychological Science, 4(4), 596-619.
Caspi, A. (2000). The child is father of the man: Personality continuities from childhood to adulthood. Journal of Personality and Social Psychology, 78, 158-172.

Clark, L. A., Cuthbert, B., Lewis-Fernandez, Narrow, W. E., & Reed, G. M. (2017). Three approaches to understanding and classifying mental disorder: ICD-11, DSM-5, and the National Institute of Mental Health’s Research Domain Criteria (RDoc). Psychological Science in the Public Interest, 18(2), 72-145.
Cortese, S., Kelly, C., Chabernaud, C., Proal, E., Di Martino, A., Milhan, M. P., & Castellanos, F. X. (2012). Toward systems neuroscience of ADHD: A meta-analysis of 55 fMRI studies. Archives of General Psychiatry, 169(10), 1038-1055.    
Dodge, K. A., Dishion, T. J., & Lansford, J. E. (2006). Deviant peer influences in intervention and public policy for youth. Social Policy Report, 20, Issue 1.
Forbes, M. K., Tackett, J. L., Markon, K. E., & Krueger, R. F. (2016). Beyond comorbidity: Toward a dimensional and hierarchical approach to understanding psychopathology across the life span. Development and Psychopathology, 28, 971-986. 
Hoza, B., Smith, A. L., Shouldberg, E. K., Linnea, K. S., Dorsch, T. E., Blazo, J. A., Alerding, C. M., & McCabe, G. P. (2015). A randomized trial examining the effects of aerobic physical activity on Attention-Deficit/Hyperactivity Disorder symptoms in young children. Journal of Abnormal Child Psychology, 43, 655-667.
Lazare, A. (1973). Hidden conceptual models in clinical psychiatry. New England Journal of Medicine, 288, 345-351.

Luthar, S. S., Barkin, S. H., & Crossman, E. J. (2013). “I can, therefore I must”: Fragility in the upper-middle classes. Development and Psychopathology, 25, 1529-1549.
Lykken, D. T. (2001). Parental licensure. American Psychologist, 56, 885-894.

Masten, A. S. (2014). Ordinary magic: Resilience in development (pp. 3-50). New York: Guilford Press.
Mineka, S., & Zinbarg, R. (2006). A contemporary learning theory perspective on the etiology of anxiety disorders. American Psychologist, 61, 10-26.

Moffitt, T. E., Caspi, A., Harrington, H., & Milne, B. J. (2002). Males on the life-course persistent and adolescence-limited antisocial pathways: Follow up at age 26 years. Development and Psychopathology, 14, 179-207.
Monroe, S. M., & Anderson, S. F. (2015). Depression: The shroud of heterogeneity. Current Directions in Psychological Science, 24(3), 227-231.
Passer, M. W., & Smith, R. E. (2013). Psychology: The science of mind and behavior, 5th ed. (pp. 71-82). Boston: McGraw-Hill.

Raver, C. C. (2012). Low-income children’s self-regulation in the classroom:  Scientific inquiry for social change. American Psychologist, 67(8), 681-689.

Rodhe, P., Lewinsohn, P. M., Klein, D. N., Seeley, J. R., & Gau, J. M. (2013). Key characteristics of major depressive disorder occurring in childhood, adolescence, emerging adulthood, and adulthood. Clinical Psychological Science, 1(1), 41-53.

Shaw, D. S., & Taraban, L. E. (2017). New directions and challenges in preventing conduct problems in early childhood. Child Development Perspectives, 11(2), 85-89.
Shiner, R. L. (2010). Mapping the landscape of personality in childhood and adolescence. Social and Personality Psychology Compass, 4(11), 1084-1097.

Sroufe, L. A. (1997). Psychopathology as an outcome of development. Development and Psychopathology, 9, 251-268.

Sroufe, L. A. (2005). Attachment and development: A prospective, longitudinal study from birth to adulthood. Attachment and Human Development, 7(4), 349-367.

Sroufe, L. A. (2009). The concept of development in developmental psychopathology. Child Development Perspectives, 3(3), 178-183.

The TADS Team (2007). The Treatment for Adolescents with Depression Study (TADS): Long-term effectiveness and safety outcomes. Archives of General Psychiatry, 64, 1132-1144.

Tager-Flusberg, H. (2007). Evaluating the theory-of-mind hypothesis of autism. Current Directions in Psychological Science, 16, 311-315.
CLASS PRESENTATION AND PAPER
For this assignment, you will have the opportunity to explore a topic of interest to you that we will not be covering in class. Possible topics are listed below; if you are interested in another topic, you may propose it to me. It is important that you pick something you are genuinely interested in exploring in depth because you will be spending a lot of time reading, thinking, and writing about this topic. Below are possible topics (all in children and adolescents, NOT adults).

Maltreatment


Non-suicidal self-injury

Bullying


PTSD



Learning disorders 


Alcohol use disorder



Psychopathy


Tourette syndrome


Drug use disorder

Suicide



Anorexia



Bipolar disorder

Bulimia


Foster care



School refusal

Disruptive mood dysregulation disorder

Technology and mental health

Borderline personality disorder
Divorce or new family forms
I would generally suggest avoiding the topic of treatment, unless you pick a topic with relatively little treatment research; talk to me if you want to look at treatment. You should try to focus on an aspect of the topic that relates to the themes of this course.

CLASS PRESENTATION: You will prepare a Power Point-based lecture for the class on your topic. The lectures will be approximately 17 minutes long—14 minutes for the talk and 3 minutes at the end for questions. It is very important for you to practice your talk a couple of times to make sure that it fits within the time limits (14 minutes for the talk, leaving 3 minutes for questions).

The lecture should begin with a brief introduction to the topic—typically around 3 slides of background information. The main part of the lecture should focus on an interesting, FOCUSED, current question on the topic, as well as your thesis answering that question.  Research data about your topic should come from the latest journal articles on the subject, and your presentation should focus on especially significant papers from the original scientific literature. You should be presenting information about specific empirical studies addressing your key question. 

As you prepare your talk, think hard about how you can make it as interesting as possible for those of us listening!  We are devoting a lot of class time to the presentations, so it is important that they are carefully constructed and interesting.  Think about how your talk is likely to be received by the listeners; make sure that it will be clear to them. It often works well to include something at the start that immediately grabs the listeners' attention and helps them to see why this topic is important.
All members of the class will have some background from reading the text or other background reading; the presenter’s job is to expand the topic beyond what is covered in the text. Before the class presentations, I will ask you to email me the pages from the textbook or some online material (a short article or video) that you would like the class to read or watch before your presentation.

You should e-mail me your talk by noon the day of the talk. Before class, I will put the talks on the desktop of the classroom computer. Bring 18 copies of your presentation for other students and me to use to take notes. Print out the presentation using the “handout” option in Power Point with 6 slides per page.

I will give you feedback on your talk that same day so that you can incorporate it into your paper.
PAPER: You must turn in a 7- to 8-page double-spaced paper.  You should organize the paper around your proposed answer to the FOCUSED question that you addressed in your talk. Although you will provide background information on your topic in your talk, you should devote only a paragraph or so at the beginning of your paper to background information. Begin by introducing the main research question that you will address, and end the introduction to your paper with a clear thesis. Then review, critique, and synthesize the empirical papers that you read, to show how you arrived at your thesis. Your goal is to survey the most current research that addresses your question, integrate the empirical findings in that area, and draw your own conclusions. You are encouraged to break the paper into subsections if this helps with the organization of your paper. At the conclusion of the paper, you should provide a summary of your own answer to the question addressed in the paper.  Also, make specific recommendations for future research that will better answer your question or extend your question into new, interesting areas. Be sure to devote at least two pages to your summary and ideas for future research.

For formatting, use the reference style described in the Publication Manual of the American Psychological Association, 6th Ed.  Type your paper in Times 12 font with 1-inch margins all around. To hand in the paper, share the paper with me as a GoogleDoc. Also, scan a document with the first pages of your articles and email it to me. Your grade for this assignment will drop by half a letter grade for each day the paper is late. 
DATES:   

Monday 2/19


Pick top 4 topics, in rank order of preference

4/4, 4/9, 4/11, and 4/16
Class presentations

Friday 4/20 by noon

Submit paper online

