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Clinical Psychology

Instructor: 		Rachel Jacobs, PhD 
Course Name: 		Child and Adolescent Psychotherapy
Course Number:	Clin Psy 462
Quarter: 		Fall 2022
Dates: 			September 23-December 2, 2022
Day and Time: 	Friday 11am-1:30pm
Location:		Abbott 1228 or hybrid via Zoom: https://northwestern.zoom.us/my/rhjacobs
Contacts:		rhjacobs@northwestern.edu
Office Hours: 	Email for appointment

I. Course Goals
We will examine how cognitive and behavioral models can be used in conceptualizing and reducing the burden of behavioral and emotional disorders among youth and families. We will review evidence for the efficacy and effectiveness of specific interventions and discuss clinical issues related to the practice of cognitive behavioral therapy (CBT) with families. This course is designed to support you in your practicum placements and get you ready for your first child/family case. Ultimately, the goal of this class is to take a first step in supporting you in reducing the burden of mental health disorders among families and within communities.

Commitment (from Division 53 of the American Psychological Association):
“We re-affirm our commitment to support a healthy future for children and adolescents through the following: empowering parents and schools…and renewing our commitment to providing optimal clinical and preventive services…for children and families, especially those from under-represented and diverse communities. The time is now to understand the full impact of discrimination and racism on child development and well-being and to foster work in the service of change.”

II. Prerequisites 
No prerequisites

III. Course Objectives & Competencies
Understand how to establish and maintain effective therapeutic relationships with children and families
Develop evidence-based intervention plans specific to goals
Prepare to implement interventions informed by the current scientific literature
Practice the ability to apply the relevant research literature to clinical decision-making
Examine how to modify and adapt evidence-based approaches effectively when a clear evidence-base is lacking
Evaluate intervention effectiveness and adapt intervention goals and methods 
 
IV. Exceptions to Class Modality
Maintaining the health of the community remains our priority.  If you are experiencing any symptoms of COVID do not attend class. Follow the steps outlined on this site for testing, isolation and reporting a positive case. Next, contact me as soon as possible to arrange to complete coursework.

Students who experience a personal emergency should contact me as soon as possible to arrange to complete coursework.

Should public health recommendations prevent in-person class from being held on a given day, I will notify you and we will engage remote learning. Likewise, if I am not well, I will notify the class that we will be meeting on zoom.

V. Readings
Weisz, J.R., & Kazdin, A.E. (Eds.) (2017). Evidence-based Psychotherapies for Children and Adolescents (3rd ed.) New York: Guilford.
https://ebookcentral.proquest.com/lib/northwestern/detail.action?docID=4844824

Friedberg, R.D., McClure, J.M., & Garcia, J.H. (2014, 2009 any edition is fine). Cognitive therapy techniques for children and adolescents: Tools for enhancing practice. New York: Guilford Press.
https://galter.northwestern.edu/exit?url=http%3A%2F%2Fsearch.ebscohost.com%2Flogin.aspx%3Fdirect%3Dtrue%26db%3Dnlebk%26AN%3D291937%26site%3Dehost-live

Supplemental Text: 
Prinstein et al. (2019). Treatment of disorders in childhood and adolescence (4th ed.) New York: Guilford.
https://search.library.northwestern.edu/permalink/01NWU_INST/1phfml0/alma9982000602102441

Additional readings are posted on CANVAS and listed below. 

VI. Course Grading
Grades will be based on three factors (100 points total):
1) Class participation (50 points, 4 points per class, 10 points for self-evaluation)
2) Brief Presentation (15 points) 
3) Final (35 points)

	Final Score 
	Letter Grade 
	Final Score 
	Letter Grade 

	93-100 
	A 
	77-79.99 
	C+ 

	90-92.99 
	A- 
	73-76.99 
	C 

	87-89.99 
	B+ 
	70-72.99 
	C- 

	83-86.00 
	B 
	67-69.99 
	D+ 

	80-82.99 
	B- 
	60-66.99 
	D 



Consistent with our competency-based educational philosophy, any assignments that do not meet the minimum level of competency will require additional effort on the part of the student, as determined by me, until competency is achieved and demonstrated. Each day an assignment is late, your grade will be dropped one letter grade. After three days, late work will not be accepted, and we will discuss how to meet the competence guideline.

Assignment due dates are listed in the schedule below; please note that the assignments are all due the before the start of the class for which the assignment is listed. 

Brief Presentation (15 points)
Each student will present a research paper examining treatment development, outcomes, or dissemination. Your presentation should be approximately 10 minutes of material presenting the research design and highlighting the strengths (5 points) and weaknesses (5 points). We will allow 5 minutes for discussion for each presentation. Please choose a paper that is methodologically rigorous, such as a randomized controlled trial (RCT) when available. I need to approve presentation papers, so please send them to me for review prior to your date (5 points). 

Final (35 points)
Option 1~
Review a treatment manual and discuss challenges to implementation including lack of access to care and population differences that may not have been addressed by the original research on the manual. Please attend to issues of diversity and culture.
Use this as an opportunity to get familiar with a manual you are interested in and if possible, test it out with a current patient. It is best to pick a disorder you feel somewhat unknowledgeable about, because this will give you an opportunity to learn. Prepare a session-by-session treatment plan that maps onto a manual. Include a section on any potential challenges and how you might approach them. The Adolescent Psychotherapy Treatment Planner by Jongsma et al may be a useful reference. If you currently have patients, you may choose to plan for a current patient and step through it, reflecting in your final about what worked and what didn’t and your experience with adapting the manual to the patient. If you do not have access to patients, this can be a theoretical exercise - you will not be penalized. Again, pay attention to issues of diversity or culture that influence your implementation of the manual.

Option 2~
A letter of intent research project with specific aims to address a limitation of the current evidence base. If you had all the money in the world and could recruit ideal participants into your study, what research study would you design to address the limitations of the existing literature? 

Example topics: 
What factors predict poor outcome in CBT for pediatric anxiety and have any treatment modifications attempted to specifically address these factors?  
What evidence exists for “third wave” treatments for youth and what research needs to be conducted next?  
What is the evidence that online CBT interventions or apps are effective (and since there isn’t much literature here among youth to date, how would you design a study to test this)? 
What have the last 10 years of research on CBT for youth given us or advanced the field? 
What efforts have been made to disseminate evidence-based treatments or make them more culturally relevant?
What does fMRI (or another biological method) research tell us about empirically supported treatments among youth, if anything?

Both options: minimum of 6 pages single spaced not including required references. This can be in the form of a F31 research proposal if you are inspired to practice grant writing.

We will spend time in class discussing the format and direction of these final projects. You will submit a draft of your project by November 4 (Class 7, 10 points). I welcome discussion around your idea prior to submission so that we can make the most of your efforts. Your final project is due December 5 at 11am via CANVAS (10 points attention to evidence base and rigor or lack thereof, 10 points attention to environmental, cultural, and diversity, 5 points attention to clinical relevance/factors influencing implementation. Examples of both version of the final are in CANVAS and we will discuss in class.

Resources
https://www.umass.edu/cfr/grant-writing/guidelines-letter-intent
Rawl, S. (2014). Writing a competitive individual national research service award (F31) application. Western Journal of Nursing Research, 36, 31-46.
p34-36 of Galán et al. (2021). A call to action for an antiracist clinical science. I, 12-57.

VII. Class Attendance and Participation
Please be ready to start class right at 11am and be present/participate for the duration of class. You will want to turn in assignments on time so that you can actively participate. There will be ungraded activities in class that are designed to help you practice new skills. At the end of the quarter, students will submit a one-page, typed, self-evaluation of class participation (10 participation points). Use a 100-point scale to rate your class participation. Not attending class and/or tardiness to class may hurt your education, as well as your grade. 

Participation will include breaking into pairs or groups to practice clinical skills such as agenda setting and the setting of home practice throughout the quarter. This can feel vulnerable. The intention behind these exercises is to be able to practice in a supportive environment to be ready to do so with a new family or child. You can expect that I will also share vulnerably what has worked and what hasn’t from my own experience. It is understandable to feel nervous about this and I will do my best to make these experiences positive exposures. You may contact me privately if this portion of the course becomes too challenging.

VIII. Policy on Make-up Work
Students who miss an assignment because of a conflicting professional or personal commitment must make prior arrangements with me. If an assignment must be missed because of illness, a doctor’s note is required, and the assignment must be rescheduled with me. 

IX. Accessibility Statement
Northwestern University is committed to providing the most accessible learning environment as possible for students with disabilities. Should you anticipate or experience disability-related barriers in the academic setting, please contact AccessibleNU to move forward with the university’s established accommodation process (e: accessiblenu@northwestern.edu; p: 847-467-5530). If you already have established accommodations with AccessibleNU, please let me know as soon as possible, preferably within the first two weeks of the term, so we can work together to implement your disability accommodations. Disability information, including academic accommodations, is confidential under the Family Educational Rights and Privacy Act.

X. Academic Integrity
Students in this course are required to comply with the policies found in the booklet, "Academic Integrity at Northwestern University: A Basic Guide". All papers submitted for credit in this course must be submitted electronically unless otherwise instructed by the professor. Your written work may be tested for plagiarized content. For details regarding academic integrity at Northwestern or to download the guide, visit: https://www.northwestern.edu/provost/policies/academic-integrity/index.html  

XI. COVID-19 Classroom Expectations
	Students, faculty and staff must comply with University expectations regarding appropriate classroom behavior, including those outlined below and in the COVID-19 Expectations for Students. With respect to classroom procedures, this includes:
Policies regarding masking, social distancing and other public health measures evolve as the situation changes. Students are responsible for understanding and complying with current University, state and city requirements.
In some classes, masking and/or social distancing may be required as a result of an Americans with Disabilities Act (ADA) accommodation for me or a student in the class even when not generally required on campus. In such cases, me will notify the class.
If a student fails to comply with the COVID-19 Expectations for Students or other University expectations related to COVID-19, me may ask the student to leave the class. Me is asked to report the incident to the Office of Community Standards for additional follow-up.



XII. Respect
Cheating, plagiarism, sexual harassment, racial/ethnic discrimination and other slurs (e.g., homophobia, transphobia), or any other student misconduct that adversely affects the learning or safety of other students will not be tolerated. If any student becomes aware of any of these activities or feels they have been the victim of sexual harassment, racial/ethnic discrimination, or any other act of malicious intent, please contact me promptly.

XIII. Class Recordings
This class or portions of this class may be recorded for educational purpose and available to the class during the quarter. I will communicate how you can access the recordings. Portions of the course that contain images, questions or commentary/discussion by students will be edited out of any recordings that are saved beyond the current term.

XIV. Prohibition of Recording of Class Sessions by Students
Unauthorized student recording of classroom or other academic activities (including advising sessions or office hours) is prohibited. Unauthorized recording is unethical and may also be a violation of University policy and state law. Students requesting the use of assistive technology as an accommodation should contact AccessibleNU. Unauthorized use of classroom recordings – including distributing or posting them – is also prohibited. Under the University’s Copyright Policy, faculty own the copyright to instructional materials – including those resources created specifically for the purposes of instruction, such as syllabi, lectures and lecture notes, and presentations. Students cannot copy, reproduce, display, or distribute these materials. Students who engage in unauthorized recording, unauthorized use of a recording, or unauthorized distribution of instructional materials will be referred to the appropriate University office for follow-up.

XI. Support for Wellness and Mental Health
Northwestern University is committed to supporting the wellness of our students. Student Affairs has multiple resources to support student wellness and mental health.  If you are feeling distressed or overwhelmed, please reach out for help. Students can access confidential resources through the Counseling and Psychological Services (CAPS), Religious and Spiritual Life (RSL) and the Center for Awareness, Response and Education (CARE). Additional information on all of the resources mentioned above can be found here: 
https://www.northwestern.edu/counseling/
https://www.northwestern.edu/religious-life/
https://www.northwestern.edu/care/

XII. Class Schedule and Reading Assignments
Below is a minimally flexible schedule of classes and accompanying reading assignments. Students are asked to complete readings prior to class so that they can maximally benefit from presentations and discussions. 

	
	Week
	SEMINAR LECTURES & ASSIGNMENTS
	READINGS

	Week 1
	Introduction to CBT with Families
Session Structure, Homework, Systems, Assessment, Monitoring
	Friedberg Chp 1-3
Young
Weisz, 2013
Weisz, 2017

	Week 2
	Depression and Suicidality
Assignment Due: Presentation Topic and Dates
	Weisz & Kazdin 4 & 14
Friedberg 5 & 6
Asarnow
McCauley

	Week 3
	Applications of Parent Management Training with Victoria Lavigne, PhD
	Weisz & Kazdin 6-9
Walkup

	Week 4
	Applications of Parent Management Training with Victoria Lavigne, PhD
	Friedberg Chp 4
Dekkers

	Week 5
	Anxiety and Eating Disorders
	Weisz and Kazdin Chp 2-3
Friedberg Chp 7
Echrenreich-May
Loeb

	Week 6
	Case Conceptualization with Mark A. Reinecke, PhD
	Thomasin Chapter
Friedberg & McClure 2002
Rogers

	
Week 7
	Community-based Models of Mental Health Promotion and Policy Advocacy to Address the Needs Immigrant Children and Families with Dana Rusch, PhD
Assignment Due: Draft of Final

	Rusch
AJCP Policy Statement

	Week 8
	Trauma and PTSD with Nneka Onyezia, PhD
	Weisz & Kazdin Chp 15
Hays
Jensen
Pumariega
Tynes

	Week 9
	Foundations of and Barriers to Gender Affirming Care: The Mental Health Provider's Role in Supporting Transgender and Non-Binary People with Janay Joyce, LCSW and Jazz McGinnis, LCSW

	Hope
Matsuno


	Week 10
	Pediatric Psychology: Diabetes and Pain
Guest Speaker with Kelsey Howard, PhD
Assignment Due: Self-evaluation of Participation
Final Due: Monday at 11am
	Glassgow


 

REFERENCES (IN ORDER OF ASSIGNMENT)
Young, A.S. & Rabiner, D. (2015). Racial/ethnic differences in parent-reported barriers to accessing children’s health services. Psychological Services, 12, 267-273.

Weisz et al., (2013). Evidence-based youth psychotherapy in the mental health ecosystem. Journal of Clinical Child and Adolescent Psychology, 42, 274-286.

Weisz et al., (2017). What five decades of research tells us about the effects of youth psychological therapy: A multilevel meta-analysis and implications for science and practice. American Psychologist, 72, 79-117.

Asarnow, J.R., & Miranda, J. (2014). Improving care for depression and suicide risk in adolescents: Innovative strategies for bringing treatments to community settings. Annual Review of Clinical Psychology, 10, 275-303.

McCauley et al. (2016). The adolescent behavioral activation program: Adapting behavioral activation as a treatment for depression in adolescence. Journal of Clinical Child and Adolescent Psychology, 45, 291-304. 

Dekkers et al. (2022). Meta-analysis: Which components of parent training work for children with Attention-Deficit/Hyperactivity Disorder? Journal of the American Academy of Child and Adolescent Psychiatry, 61, 478-494. 

Walkup, J.T., et al. (2021). Dysregulation, catastrophic reactions, and the anxiety disorders. Child Adolesc Psychiatric Clin N Am, 30, 431-444.

Ehrenreich-May, J., et al. (2017). An initial waitlist-controlled trial of the unified protocol for the treatment of emotional disorders in adolescents. Journal of Anxiety Disorders, 46, 46-55.

Loeb, K.L., & le Grange, D. (2009). Family-based treatment for adolescent eating disorders: Current status, new applications and future directions. International Journal of Child and Adolescent Health, 2, 243-254.

Thomassin, K. & Hunsley, J. (2019). Case Conceptualization. In Treatment of disorders in childhood and adolescence (pp. 8-26). New York, NY: Guilford Press.

Friedberg, R.D., & McClure, J.M. (2002). Case Conceptualization. In Clinical practice of cognitive therapy with children and adolescents: The nuts and bolts (pp.11-33). New York, NY: Guilford Press.

Rogers, G.M., Reinecke, M.A., & Curry, J.F. (2005). Case formulation in TADS CBT. Cognitive and Behavioral Practice, 12, 198-208.

Rusch, D., Walden, A.L., & DeCarlo Santiago, C. (2020). A community-based organization model to promote Latinx immigrant mental health through advocacy skills and universal parenting supports. American Journal of Community Psychology, 66), 337-346. DOI: 10.1002/ajcp.12458.

A Policy Statement by the Society for Community Research and Action: Division 27 of the American Psychological Associations (2018).  [Contributing authors: Langhout, R.D., Buckingham, S.L., Oberoi, A.K., Chávez, N.R., Rusch, D., Esposito, F. & Suarez-Balcazar, Y.] The effects of deportation and forced separations on immigrants, their families, and communities. American Journal of Community Psychology, 62, 3-12. DOI 10.1002/ajcp.12256

Hays, P.A. (2007) Looking into the clinician’s mirror: Cultural self-assessment. In Addressing Cultural Complexities in Practice: Assessment, Diagnosis, and Therapy. Washington, DC: American Psychological Association. 

Jensen et al. (2017). A follow-up study from a multisite, randomized controlled trial for traumatized children receiving TF-CBT. Journal of Abnormal Child Psychology, 45, 1587-1597.

Pumariega, A.J. (2013). Practice parameter for cultural competence in child and adolescent psychiatric practice. Journal of the American Academy of Child and Adolescent Psychiatry, 52, 1101-1115.

Tynes, B.M., et al. (2019). Race-related traumatic events online and mental health among adolescents of color. Journal of Adolescent Health, 65, 371-377.

Hope et al. (2016). Culturally competent evidence-based behavioral health services for the transgender community: Progress and challenges. American Journal of Orthopsychiatry, 4, 361-365.

Matsuno, E. & Israel, T. (2018). Psychological intervention promoting resilience among transgender individuals: Transgender Resilience Intervention Model (TRIM). The Counseling Psychologist, 46, 632-655.


Glassgow, A.E., et al. (2019). Exploring racial disparities in mental health diagnoses and neighborhood disorganization among an urban cohort of children and adolescents with chronic medical conditions. Health Equity, 3.1.
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