Psychology 626
Advanced Clinical Assessment II
Dr. Douglas W. Nangle
Spring 2024 


Office: 					382 Williams Hall  
Email: 					dnangle@maine.edu
Office hours: 				By appointment
Class meeting time: 			Thursdays 9-11:50
Class meeting place: 			MEE Room

Lab section: 				TTH 2:00-3:30, PSC 
Graduate teaching assistant: 	Morgan Tallman 
Email: 					morgan.tallman@maine.edu
			

Required Texts and Additional Readings

Graham, J.R., Veltri, C.O.C., & Lee, T.T.C. (2023). MMPI instruments: Assessing personality and psychopathology (6th ed.). New York, NY: Oxford University Press. 

Haynes, S.N., Smith, G.T., & Hunsley, J.D. (2019). Scientific foundations of clinical assessment (2nd ed.; pp. 38-67). New York, NY: Routledge. 

Schneider, W.J., Lichtenberger, E.O., Mather, N., & Kaufman, N.L. (2018). Essentials of assessment report writing (2nd ed.). Hoboken, NJ: Wiley. 

Additional required readings will be made available on Brightspace.  

Brightspace

This course relies on Brightspace. The course site contains a copy of the syllabus, topics, assignment instructions, and assigned readings. OneDrive is used for clinical reports (MMPI-3, integrative). All other assignments (including self-monitoring and case conceptualization) should be submitted through Brightspace. Though the assignments do not include actual case content, it is best to get in the practice of protecting confidentiality and not including names or other identifying information (e.g., use “XX”) in assignments.    

Accommodations or Individual Needs

Every reasonable effort to help students with individual needs will be made. Should you have any needs or concerns, please let the instructor know as soon as possible so that they can be addressed.  




Course Overview 

Historically, psychological assessment in clinical psychology has been divided into two very broad domains, cognitive and personality assessment. In this broad sense, this is a personality assessment course. Because the course attempts to ground students in both traditional and behavioral assessment approaches, its scope and agenda are ambitious. From the more traditional perspective, an overview of objective personality assessment is provided, along with in-depth coverage of psychometrics and a range of overarching assessment issues, including the validity of clinical judgment, clinical versus statistical prediction, and clinical utility. The conceptual bases and applied implications of the behavioral assessment approach are also introduced and contrasted with the more traditional perspectives. Augmenting the conceptual material is a continued focus on applied skills, including the use and interpretation of measures, case conceptualization, and report writing.        

Specific Course Objectives
	     	     
	Conceptual

· Familiarize students with the basic conceptual framework for understanding more traditional personality assessment approaches.
· Introduce students to professional assessment practice guidelines and ethical considerations.
· Provide students with a firm grounding in psychometric theory and application.
· Introduce students to some of the more contentious issues in personality assessment, including the validity of clinical judgment, clinical versus statistical prediction, and clinical utility. 
· Introduce students to the conceptual bases of the behavioral assessment approach. 
· Familiarize students with issues related to the interface between behavioral assessment and more traditional approaches (e.g., applicability of psychometric theory, diagnosis).
· Familiarize students with the application of the behavioral assessment approach (e.g., problem-focused interviewing, functional analysis, interpretation of self-report measures, self-monitoring, direct observation, and case conceptualization).
· Introduce students to conceptual and applied issues related to addressing diversity within a behavioral framework.  

Applied

· Introduce students to the full range of behavioral assessment procedures (e.g., interview, self-report, rating scales, self-monitoring, and direct observation).
· Familiarize students with the use of specific, often used assessment instruments (i.e., BDI-II, BAI, MMPI-3, CBCL, ADHD RS-5), in addition to brief mental status exams.
· Familiarize students with the use of self-monitoring procedures.
· Introduce students to child and adolescent assessment issues.
· Familiarize students with the integration of assessment information, case conceptualization, and report writing.
· Introduce students to ethical considerations and application.  
· Introduce students to the importance of diversity sensitivity, self-awareness, and implications for clinical interviewing and case conceptualization.  
· Familiarize students with basic suicide risk assessment procedures. 

Course Format 

A variety of teaching modalities are used to pursue these objectives. Class is a combination of lecture, discussion, student presentations, and interactive exercises. Students are expected to come to class having read the assigned readings and being ready to discuss them. Active class participation is expected and important to the overall learning environment. Outside of class requirements include readings, exercises, and writing assignments. In addition, a lab section is required and is scheduled outside of class time. As part of the lab, readings, measure reviews, and role-play exercises are required. The lab focus is on the applied course objectives.    

Overview of Course Requirements      

	Exams

There are two in-class essay examinations focusing on the more conceptual course objectives.  Exam format is a combination of short answer/brief essays requiring to-the-point responses and a longer essay requiring more synthesis, organization, and integration. The longer essay format is patterned after the clinical comprehensive exams; the questions are broad, and responses are evaluated based on the ability to address the questions, integrate course material, and compose a clearly written response.   

MMPI-3 Report

Following a self-administration, students complete an MMPI-3 profile interpretation and report write-up. In addition, students complete a profile interpretation as part of their integrative assessment report.

	Self-Monitoring 

Students interpret a self-monitoring measure and draft a related section for inclusion in their integrative assessment report. This is also presented in class.

	ABC Analysis 

Students prepare a preliminary ABC analysis of a clinical case and take part in a related class exercise. 

	Initial Case Conceptualization

In consultation with the lab instructor, students prepare an initial case conceptualization of their mock client’s presentation. This initial conceptualization forms a basis for the integrative report assignment. Totaling 1-2 pages, this conceptualization should describe target problems, development, and maintenance. It should be in narrative form and not include any specific assessment measures or results. 

	Multicultural Model Overview and Case Conceptualization  

Students apply a multicultural framework to an illustrative case. A narrative summary is submitted along with a brief class presentation. 

	Integrative Assessment Report

Simulating a clinical case intake and initial assessment, students are assigned a mock client and given two videotaped intake sessions. After viewing the first tape, students get individual supervision with the lab instructor focusing on case conceptualization. Following supervision, students receive the second tape, along with an MMPI-3 profile and two completed self-report measures. Self-monitoring data is added in the ensuing weeks. Students draft an integrative report based on the information provided. 

Report writing is a foundational skill for psychologists and this assignment must be completed at a sufficient level of competence. Regardless of overall course grade, students cannot pass this course without meeting this standard. To help ensure success, the report assignment is scaffolded across the semester. For example, students receive instruction and feedback on MMPI-3 interpretation, use of self-report and self-monitoring measures, and case conceptualization, as well as supervision during the intake process. In addition, students get detailed feedback on their initial report draft and can edit it prior to submission.  

Students with reports meeting the standard receive feedback and a grade. If the standard is not met, a revision is required, and a mandatory 10% grade deduction (from the assigned grade for the draft) is made. This process along with a grade deduction is repeated until the report reaches the standard.       

	Class Presentation

The ability to understand and apply psychometric properties is a critical assessment competency.  In both research and applied settings, clinical psychologists must be able to select appropriate measures, understand the limitations of those measures, and interpret assessment results cautiously within that context. The class presentation assignment is designed to help students learn and apply these skills while pursuing a clinical topic area of particular interest to them.  

The presentation should be no longer than 40 minutes, delivered in a formal manner (standing, not read), and geared toward an audience comprised of practicing psychologists at a large community mental health center.   

Assignment details and suggestions: 
· Select a specific disorder/clinical problem area.
· Select five measures of the disoredr/problem area sampling from a range of assessment methods (e.g., self-report to direct observation). 
· For each measure:
· Briefly describe the method/measure and scoring procedures.
· Briefly describe norms, if available/applicable.
· Critically review psychometric properties.
· Reliability
· Validity
· Utility 
· The reviews should rely on primary sources (i.e., published studies) and a separate reference list (in APA format) is submitted as part of the assignment.
· A recent review or chapter can be very helpful in getting started and these can be used as supplemental citations.  
· Summary tables can be useful in presenting the review of psychometric properties.
· Be specific and clear when describing the psychometric studies (e.g., what scores were used, what analyses were done, and actual numbers in addition to descriptive labels, such as “high” or “good”).  

	Laboratory Section

An accompanying lab section is required. Although there is not a separate grade, the lab must be completed in a competent manner to pass the course. Led by a graduate teaching assistant, students learn some basic interviewing skills, as well as how to the administer and interpret a range of often-used measures including the BAI, BDI-II, MMPI-3, CBCL, and ADHD RS-5. A separate syllabus is provided.   

Assignments, Due Dates, and Point Values  

	Assignment
	          Due Date
	Points

	Presentation topic  
	2/1/24
	

	Presentation measures 
	2/15/24
	

	MMPI-3 report (Morgan)
	2/16/24
	

	MMPI-3 report (Doug)  
	2/29/24
	30

	ABC exercise
	2/29/24
	10

	Exam I 
	3/7/24
	100

	Initial case conceptualization
	3/15/24
	

	Presentation sample outline
	3/21/24
	

	Integrative report (Morgan) 
	3/26/24
	

	Self-monitoring draft
	3/28/24
	

	Integrative report (Doug)
	4/4/24
	100

	Multicultural model 
	4/11/24
	10

	Student presentations  
	4/11; 4/18; 4/25/24
	100

	Exam II
	5/2/24
	100

	
	
	          Total=450

	
	
	


Course grades are calculated as a percentage of total points earned. A range is 90 to 100% of total points (90-92=A-; 93-100=A); B range is 80 to 89% (80-82=B-; 83-86=B; 87-89=B+), etc. Students not demonstrating minimum competency in the lab and/or the integrative report portions of the course will not pass. Late assignments will be accepted only with permission and may be penalized (typically 10% per day late including weekends).
Note on Academic Honesty

Adherence to the university’s academic honesty policy and the profession’s ethical standards is expected. Plagiarism and other violations can lead to course failure and possible dismissal.    


Course Schedule

January 18th     

· Course overview

January 25th          

· Some history and trends
· Practice guidelines and ethics 
· Psychometrics

History

Goldstein, G., Allen, D.N., & DeLuca, J. (2019). Historical perspectives. In G. Goldstein & M. Hersen (Eds.), Handbook of psychological assessment (4th ed., pp. 3-27). New York, NY: Academic Press. 

Assessment practice trends

Mihura, J.L., Roy, M., & Graceffo, R.A. (2017). Psychological assessment training in clinical psychology doctoral programs, Journal of Personality Assessment, 99, 153-164. 
Sugarman, D. E., & Busch, A. B. (2023). Telemental health for clinical assessment and treatment. BMJ, 380. 
Wright, C.A., Beattie, S.G. et al. (2017). Assessment practices of professional psychologists: A national survey. Professional Psychology: Research and Practice, 48, 73-78.  

Professional practice guidelines and ethics

Krishnamurthy, R., Hass, G.A., Natoli, A.P., Smith, B.L., Arbisi, P.A., & Gottfried, E.D. (2021). Professional practice guidelines for personality assessment. Journal of Personality Assessment, 104, 1-16. 

Psychometrics

Haynes, S.N., Smith, G.T., & Hunsley, J.D. (2019). Reliability. In Scientific foundations of clinical assessment (2nd ed., pp. 38-67). New York, NY: Routledge. 

Haynes, S.N., Smith, G.T., & Hunsley, J.D. (2019). Validity. In Scientific foundations of clinical assessment (2nd ed., pp. 68-93). New York, NY: Routledge. 



February 1st  

· Psychometrics
· Construct validity
· Presentation topic selection 
· MMPI -3 background information (lab)

Construct validation

Cronbach, L.J., & Meehl, P.E. (1955). Construct validity in psychological tests. Psychological Bulletin, 52, 281-302.

Foster, S.F., & Cone, J.D. (1995). Validity issues in clinical assessment. Psychological Assessment, 7, 248-260.

[bookmark: _Hlk124852652]MMPI-2

[bookmark: _Hlk124861784]Graham, J.R., Veltri, C.O.C., & Lee, T.T.C. (2023). MMPI instruments: Assessing personality and psychopathology (6th ed.). New York, NY: Oxford University Press. 
[Chapters 1, 2, 3, 4, 5]

February 8th 

· The MMPI “family” of instruments
· MMPI-3 administration and interpretation

MMPI-RF

Graham, J.R., Veltri, C.O.C., & Lee, T.T.C. (2023). MMPI instruments: Assessing personality and psychopathology (6th ed.). New York, NY: Oxford University Press. 
[Chapter 12]

MMPI-3

Graham, J.R., Veltri, C.O.C., & Lee, T.T.C. (2023). MMPI instruments: Assessing personality and psychopathology (6th ed.). New York, NY: Oxford University Press. 
[Chapter 13]

February 15th       

· Method variance
· Clinical utility
· Presentation measure selection 
· MMPI -3 report (Morgan) 2/16 


Method variance

Campbell, D.T., & Fiske, D. (1959). Convergent and discriminant validation by the multitrait multimethod matrix. Psychological Bulletin, 56, 81-105.

Haynes, S.N., Smith, G.T., & Hunsley, J.D. (2019). Using multiple sources of data in clinical assessment. In Scientific foundations of clinical assessment (2nd ed.; pp. 226-253). New York, NY: Routledge.

Bowers, M. E., Reider, L. B., Morales, S., Buzzell, G. A., Miller, N., Troller-Renfree, S. V., ... & Fox, N. A. (2020). Differences in parent and child report on the screen for child anxiety-related emotional disorders (SCARED): Implications for investigations of social anxiety in adolescents. Journal of Abnormal Child Psychology, 48, 561-571.

Clinical utility

Haynes, S.N., Smith, G.T., & Hunsley, J.D. (2019). Clinical utility and decision making. In Scientific foundations of clinical assessment (2nd ed.; pp. 175-205). New York, NY: Routledge. 

Nelson-Gray, R.O. (2003). Treatment utility of psychological assessment. Psychological Assessment, 15, 521-531.

February 22nd 

· Clinical judgment
· Base rates
· Clinical vs. statistical prediction
· ABC analysis case background (lab)

Clinical judgment: A classic critique and ways to improve 

Faust, D. (2013). Increasing the accuracy of clinical judgment (and thereby improving patient care). In G.P. Koocher, J.C. Norcross, & B.A. Greene (Eds.), Psychologists’ desk reference (3rd ed.; pp. 26-31). New York, NY: Oxford University Press. 

Finn, S.E. (2009). Incorporating base rate information in daily clinical decision making. In J.N. Butcher (Ed.), Oxford handbook of personality assessment (pp. 140-149). New York, NY: Oxford University Press. 

Lilienfeld, S.O., & Lynn, S.J. (2014). Errors/biases in clinical decision making. The encyclopedia of clinical psychology, 1-9. John Wiley & Sons. 

Meehl, P.E. (1956). Wanted: A good cookbook. American Psychologist, 11, 263-272.


Clinical vs. statistical prediction

Ægisdóttir, S., White, M.J., Spengler, P.M., Maugherman, A.S., Anderson, L.A., Cook, R.S., ... & Rush, J.D. (2006). The meta-analysis of clinical judgment project: Fifty-six years of accumulated research on clinical versus statistical prediction. The Counseling Psychologist, 34(3), 341-382.

Report writing

Schneider, W.J., Lichtenberger, E.O., Mather, N., & Kaufman, N.L. (2018). Essentials of assessment report writing (2nd ed., pp. 1-29). Hoboken, NJ: Wiley. 

Schneider, W.J., Lichtenberger, E.O., Mather, N., & Kaufman, N.L. (2018). Essentials of assessment report writing (2nd ed., pp. 30-96). Hoboken, NJ: Wiley. 

February 29th       

· ABC’s
· Case formulation
· Report writing
· MMPI-3 report (Doug)
· ABC assignment 
· Video #1 for integrative report case (lab)  

ABC’s

Cormier, S., Nurius, P.S., & Osborn, C.J. (2017). Assessing and conceptualizing client problems and contexts. In Interviewing and change strategies for helpers: Fundamental skills and cognitive behavioral interventions (8th ed.; pp. 186-193). Boston, MA: Cengage Learning. 

Farmer, R. F., & Chapman, A. L. (2016). Principles, goals, and structure of initial assessment sessions. In R. F. Farmer & A. L. Alexander (Eds.), Behavioral interventions in cognitive behavior therapy: Practical guidance for putting theory into action (2nd ed.; pp. 21-51). Washington, DC: American Psychological Association. doi: 10.1037/14691-002 

Case formulation 

Farmer, R.F., & Chapman, A.L. (2016). Behavioral case formulation and treatment planning. In R.F. Farmer & A.L. Chapman (Eds.), Behavioral interventions in cognitive behavioral therapy: Practical guidance for putting theory into action (2nd ed., pp. 53-100). Washington, DC: American Psychological Association. doi: 10.1037/14691-003 

Persons, J. B., Brown, C.L., & Diamond, A. (2018). Case formulation-driven cognitive-behavioral therapy. In K. S. Dobson & D.J.A. Dozois (Eds.), Handbook of cognitive-behavioral therapies (4th  ed., pp. 145-168). New York, NY: Guilford Press. 


Report writing

Schneider, W.J., Lichtenberger, E.O., Mather, N., & Kaufman, N.L. (2018). Essentials of assessment report writing (2nd ed., pp. 97-127; 157-229). Hoboken, NJ: Wiley. 

March 7th  

Exam I
Video #2 for integrative case (lab) after supervision 

March 14th 

Spring break-No class
Initial case conceptualization (Doug) 3/15

March 21st     

· An introduction to behavioral assessment
· CBT history and conceptual foundations
· Presentation sample measure outline 
· Self-monitoring background information (lab)
· Integrative report (Morgan) 3/26

Dozois, D.J.A., Dobson, K.S., & Rnic, K. (2019). Historical and philosophical bases of the cognitive-behavioral therapies. In K.S. Dobson & D.J.A. Dozois (Eds.), Handbook of cognitive-behavioral therapies (4th  ed., pp. 3-31). New York, NY: Guilford Press.

[bookmark: _Hlk58850817]Hunsley, J., & Allan, T. (2019). Clinical assessment in cognitive-behavioral therapies. In K.S. Dobson & D.J.A. Dozois (Eds.), Handbook of cognitive-behavioral therapies (4th  ed., pp. 120-144). New York, NY: Guilford Press.

Nelson, R.O., & Hayes, S.C. (1986). The nature of behavioral assessment. In R.O. Nelson & S.C. Hayes (Eds.), Conceptual foundations of behavioral assessment (pp. 3-41). New York, NY: Guilford Press.

Ollendick, T.H., McLeod, B.D., & Jensen-Doss, A. (2013). Behavioral assessment. In B.D. McLeod, A. Jensen-Doss, & T.H. Ollendick (Eds.), Diagnostic and behavioral assessment in children and adolescents: A clinical guide (pp. 56-76). New York, NY: Guilford Press.

March 28th           

· Psychometric implications of behavioral assessment
· Behavioral assessment methods
· Report writing
· Self-monitoring assignment due

Psychometric implications of behavioral assessment

Barrios, B., & Hartmann, D.P. (1986). The contributions of traditional assessment: Concepts, issues, and methodologies. In R.O. Nelson & S.C. Hayes (Eds.), Conceptual foundations of behavioral assessment (pp. 81-110). New York: Guilford.

Foster, S.F., & Cone, J.D. (1995). Validity issues in clinical assessment. Psychological Assessment, 7, 248-260.

Interviewing and self-report questionnaires

Widiger, T.A. (2007). Clinical interviews. In A.M. Nezu & C.M. Nezu (Eds.), Evidence-based outcome research: A practical guide to conducting randomized controlled trials for psychosocial interventions (pp. 47-66). New York: Oxford University Press. 

Fernandez-Ballesteros, R. (2004). Self-report questionnaires. In S.N. Haynes (Ed.), E.M. Heiby (Ed.), & M. Hersen (Series Ed.), Comprehensive handbook of psychological assessment: Vol. 3. Behavioral assessment (pp. 194-221). New York: Wiley. 

Self-monitoring and direct observation 

Baird, S. & Nelson-Gray, R.O. (2000). Direct observation and self-monitoring. In The scientist practitioner: Research and accountability in the age of managed care (pp. 353-386). Boston: Allyn and Bacon.

Foster, S.F., Bell-Dolan, D.J., & Burge, D.A. (1988). Behavioral observation. In A.S. Bellack & M. Hersen (Eds.), Behavioral assessment: A practical guidebook (3rd ed.; pp. 119-161). New York: Pergamon Press. 

Foster, S.L., Laverty-Finch, C., Gizzo, D.P., & Osantowski, J. (1999). Practical issues in self-observation. Psychological Assessment, 11, 426-438.

April 4th         

· Behavioral assessment and diagnosis
· Integrative report (Doug) 

Behavioral assessment and diagnosis

[bookmark: _Hlk58851952]Jensen-Doss, A., McLeod, B.D., & Ollendick, T.H. (2013). Diagnostic assessment. In B.D. McLeod, A. Jensen-Doss, & T.H. Ollendick (Eds.), Diagnostic and behavioral assessment in children and adolescents: A clinical guide (pp. 34-55). New York, NY: Guilford Press. 

Scotti, J.R., Morris, T.L., McNeil, C.B., & Hawkins, R.P. (1996). DSM-IV and disorders of childhood and adolescence: Can structural criteria be functional? Journal of Consulting and Clinical Psychology, 64, 1177-1191. doi: 10.1037/0022-006X.64.6.1177 

April 11th	 

· Diversity and behavioral assessment
· Student presentations (2)
· Multicultural model assignment due

Diversity and behavioral assessment 

Pantalone, D.W., Iwamasa, G.Y., & Martell, C.R. (2019). Affirmative cognitive-behavioral therapy with culturally diverse populations. In K. S. Dobson & D.J.A. Dozois (Eds.), Handbook of cognitive-behavioral therapies (4th  ed., pp. 464-486). New York, NY: Guilford Press.

Wenzel, A., Dobson, K.S., & Hays, P.A. (2016). Culturally responsive cognitive behavioral therapy. In Cognitive behavioral techniques and strategies (pp. 144-155). Washington, DC: American Psychological Association. 
 
April 18th          

· Assessing children
· Student presentations (2)

Assessing children: Rating scales and cross-informant agreement 

Achenbach, T. M. (2013). Checklists and rating scales. In B.D. McLeod, A. Jensen-Doss, & T.H. Ollendick (Eds.), Diagnostic and behavioral assessment in children and adolescents: A clinical guide (pp. 133-163). New York, NY: Guilford Press.  

Achenbach, T.M., McConaughy, S.H., & Howell, C.T. (1987). Child/adolescent behavioral and emotional problems: Implications of cross-informant correlations for situational specificity. Psychological Bulletin, 101, 213-232.

Vaughn, A.J., & Hoza, B. (2013). The incremental utility of behavioral rating scales and a structured diagnostic interview in the assessment of attention-deficit/hyperactivity disorder. Journal of Emotional and Behavioral Disorders, 21, 227-239. doi: 10.1177/1063426611427910

April 25th    

· Suicide-risk assessment
· Student presentations (2)

Suicide-risk assessment

Chu, C., Klein, K.M. et al. (2015). Routinized assessment of suicide risk in clinical practice: An empirically informed update. Journal of Clinical Psychology, 71, 1186-1200. 

Rudd, M.D. (2014). Core competencies, warning signs, and a framework for suicide risk assessment in clinical practice. In M.K. Nock (Ed.), The Oxford handbook of suicide and self-injury (pp. 323-336). New York, NY: Oxford University Press.

May 2nd     

EXAM II
	-1-
-2-
